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INTRODUCTION

. Recent 11t1gat1an has cons1stent1y made the point that tests used
‘to place students in classes for the mentally retarded, as well as
Egr several other classifications, have not been validated for that
purpose (Larrl P.,v. Riles, Mattie T. v. Holladay).

"He!d u51ng 5tandard1zéd 1ntei?1gence tests that.are -
_ TEE1E11Y and culturally biased, have a discriminatory |

. impact upon black children, and have not been validatea
_——for placement purposes, and ‘the general use of placement
mechanisms, that taken together, have not been validated
.and_ resu]t<1n -a_large overrepresentation of black chil-
dren in! spec1a1 EMR classes, violates Title VI, section
504 and {P.L.-94-142, and California and U.S. Constitu- . .
- .tional guarantees Qf equal protection of the law."

(Larry P. v. Riles in Education for the Hand1capped
Law. Re’grt, 1979 3, 551: 295)

Notice that it is. not just tests that ‘are dec1ared to have a
- discriminatory impact, but also placement mechanisms, that, taken

together, have not been validated and result in a larde overrepre--

sentation .of black children in special EMR classes. While the -
‘Larry P. case dealt only with the EMR CLASSIFICATION, THE Mattie °
T. case added the Learning Disabilities (LD). classification to the
-alleged.areas of diseriminatign. Some reasons why these two class-
ifications- are. singled out.are addressed by Tucker (1980). The
. offending classifications are based largely on widely d1f¥er.ng .
.definitions-and varying subjective Jjudgments as to what constitutes.
a "real" handicapped student within those classifications. Dispro-

-portionate placement has not been noted nearly so often in the -

"i'.cther classifications of handicapped students (with the except1gn of

. Emotionally DiSturbed) because the identification of the remaining
types of handicapping conditions are based Targely on gperat1ana]1y
. defined physical symptoms. For additional discussion of this sub--
“ject see Heber: (1961), Hobbs (1975) Lambert, w1lcax, and G]eason
3 (1974), and Mercer (1973) .

o Nh11e the assertion is then made that the tests are at ‘fault,
the literature, as well as experience, has-not proyided a clear
statement to that effect (Reschly; - 1980; Tucker, 1977). .It appears

-that test data.are indeed used in support of biased decisions to
place students in classes for-the mentally retarded and the learning "
disabled, but it is also clear that such decisions are often made -

- without regard to the data (Mcrrow, Powell, & ETy, 1976, Tucker, i977)

=



It seems clear that biased placement often has its roots at ,
the point of referral, long:before any test data are generated; in
fact, test data may simply be collected to’ reinforce a eovert de-
cision, that has -already been made (Audette, Boston, Linde, Pellow,
and Tucker, -1979; Mercer, 1973). : : !

; i A;ma@ntajn_d? ﬁateria1 has been written on ‘the techniques,
instruments, and considerations that-should be brought to bear.when
performing ron-biased assessments. (Bogatz, 1976; Duffey, Salvia,

Tucker, and Ysseldyke, in press; Reschly, 1979). .

‘"ASGthEF=maSS={ﬁ;;ﬁ?ﬁ§Fma%iéH?’ma5%*E£=whieh‘h35%ﬁat—§ﬁﬁEaFéd—in

'_the,1ite?atgre,’exists in ‘the form of local and state policies and
procedures that represent a state-of-the-art -in practice rather than

—-in.the-literature.—-It-is-this state-of-actual practice that has — "

served as the primary basis for this paper. The author has been in-
volved with the-special education policies and procedures.in more

than half-of the states and dependent territories of the United
States. The procedures.vary widely in quality, but many exemplary A
practices have proven themselves in use. - ‘ o

- .Drawing.upon the "best practices" observed, this paper presents
a'method that school districts can use to determine whether or not -
- biased: placement. might be occurring within the appraisal process at
large, Teading to discrimination against minority group students by
supporting the placement of such students in special education class-

es in disproportionately high numbers, R B

Of course, the only reason for wanting tp determine whether or. -
not biased placement procedures are in effect i§ to bring them to
~view in-such a .clear manner that-they can be corrected, thus estab-

Tishing a non-biased system of placement and maintaining such a

T systen by .careful self study on the part of the local district. . It

is to this end that the "Nineteen Steps" are presented. -First, sev-
eral definitions are in order. . o . ' ,
. S ’ o n

o

Definitions

 The' three terms appraisal, assessment, and’evaluation are often used
interchangeably; such use inhibits-communication regarding ‘the pro-
- cedures that can assist in reducing. bias in the special edication
placement of handicapped students, - For the purposes of ‘this paper,
the three terms are defined as follows: - o

Appraisal: . The overall process, beginning with the identi-
_fication of a student with possible special education needs
and continuing through screening, assessment, production of -
~ I.E.P,, and evaluating the student's’ progress as Services
‘are delivered in accordance with the I.E.P. .

H /
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Assessment: The collection od data about a student in

. answering specific questions ‘generdted to determine what

the student's condition and needs are.

‘Evaluation: The process by which data gathered in assess-
ment is .compared with established criteria to made decisions
regarding a student's educational program. B .

. To set ‘these definitions in a context of placement, the apprai-
sal process is the entire set of procedures. leading to and evalua-
ting placement:.. Assessment occurs continuously during the appraisal
‘process;, the teacher's assessment, the screening assessment, the - - N
"comprehensive individual assessment," and finally the assessment of '

- progress. Evaluation segins when the teacher interprets student’ -«

“ry o data“to decide whethér or not to. refer the student. Theri the screen-
‘ ing mechanism of the school (committee or individual) evaluates
additional data to decide on a number of alternative courses of
action, one of which is to-consider special educations the multi=
« disciplinary assessment team evaluates_the: data to decide whether - - -
or not there is sufficient information to answer the questions ad-

- dressed; the I.E.P. committee evaluates all of the data to decide _
iwhether the student is eligibTe for specidl educatinn placement; and,
finally, personnel evaluate student progress data to decide on con-
_tinued placement and/or moedifications in the student's program.

- ¥
B R

’fThe;AﬁbraiSaI Progess:;Thg;Ripggeen Steps - .

The following list of steps is-intended -to.provide a framework for .
a non-biased placement system. -Since it is virtudlly impossible to =
-, totally eliminate bias in such a system, perhaps it would be more
appropriate to-refer to a "least biased" placement process (Coulter
.- and. Morrow, 1978)--one that _reduces bias as much as possible. For-
the purposes qf this paper, we wiil use the ferm'“nenébiased'assessﬁ _
~ .ment," since 1t has become a.commonly used descriptor for.the desired’
cond;tigh'(ﬁogatz,-]976; Bogatz, .1978; Oakland, 1977; and Reschly,
-1980). .. -

The 1ist spe;&f?eéinineteen pointé iﬁ,the'apprafsa1'procesg at :
which assessment ddta is (or should-be) collected and used in evalua- .
gram from a non-biased- perspective. These steps _ _ ’

ting a studen's pro
" have been laid-out in the logical sequence that would be used by a -~ -
- -district. A1l of the steps represent actual practices in effect in
-school districts across the couftry. In fact, they-represedt prac- -
. tices drawn from site visits-to many schaol systems throughout the
. United States and its dependent territories. While-Tittle actual, -
.research has heen conducted with respect to the reduction of biased " - ° -
placement, there i3 considerable face validity to the procedures




: preeente& Research is ‘badly needed to demonstrate the efficacy of
'such steps, and the steps are ordered to Fec1]1tete euch reeeereh

The steps are set forth in a fermat of specific queet1one that
. , would be answered by taking each step. This format is used partly °
- . to aid the reader in understanding the context within-which the.
.steps are ordered, but also to model a process in which all data
leading to evaluation for placement should be ¢ollected with some
o idea of what.questions need to be answered by the data (National
> : _eSehoo] Peycho]ogy Ineerv1:e Tre1n1ng Network, in press).
In eVery case the question preceding the step is-a "yes" or . .
"no!" question, the answer to which will either end the proceee, ‘refer
,t0 an earlier etep, or.lead on .to-the next step.

-~ The deecr1pt1on of each step 1nc1udee genera1 reference to the
personnel who should carry.out the step, the general prcceduree to
‘take, and precautions to consider in assuring thet the step is taken -

! ln & non-biased manner. e _ .

. Threughcut the ‘following discussion of queetione and etepe,»
reference is made to a district tracking system. ) There are any *
number of ways to set up such a system, but it is simply a method
“for tracking dates and-events-as they occur fon/eech student referred,
In its simplest form, such a system would be e paper and pencil fermet_
maintained in each student's individual folder. In its most sophis-
ticated form, the tracking system would be automated ,using computer
Fac111t1ee eva11ab1e to the d1etr1ct -

: Flﬂeily, boek eou?d be written ebout the procedures and pre-
= - cautions to take at each step. This presentation is:very brief and
intended only to raise some of the issues “involved as well as to por-
trey the Togical eequenee of a preeees thet can be implemented. ’

jUESTIDN ] (te bé answered by whoever is thinking of initiating a
-referral): IS there a_ e1gn1f1cant7prq51em involving4this student?
If the answer is "No," ‘there is no need to proeeed w1th Step 1.. If
the answer is "Yes," proeeed with Step 1. : ,

1
i

STEP 1: INITIATE REFERRAL.‘ A tedcher (or other 1nd1v1due1, in some
cases) may.recognize that a ,tsudent has a problem e1gn1ficent enough-
to warrant a structured look at the Student and the learning -condi-

tions of the student's envivonment (in school and out of school) in
"order to find the most immediate possible solution to' the problem.

It should'be noted that no blame or cause is implied at this point.’

"~ The behavior may be perceived as a problem only by the teacher, but
.since the teacher is the student 'S f1ret 1ine oF defenee (a]beit e]eaez-

[
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the student's first line of attack) the behav1ar 15 accepted s a
roblem (or.behavioral d1screpansy), because, for someone (the‘*
teacher if not the StUﬂEﬁt), a p?ob?em does ex1st

B ™

The purpose af 1solat1ng th1s step is to cause the referra] ini-
tiator (normally the teacher) to think through the motives and con- -
sequences of 1n1t1at1ng a referra] :

Narma11y a referra1 is' initiated by f1111ng out a referral form,
--The form. suggested here would beg1n qu1te a bit earlier in ‘the process

¢ than-most of those presently in use. It begins with_the teacher fil]- -
ing out a brief statement of the problem. For the regcrd, if the
‘referral: is acted on by the dTStF1Ct at a later date, it is 1mportant
- —-10 note the beg1nn1ng of the process by recording the initiator's

‘name,’ ‘majority or m1nar1ty graup member5h1p of the student and dghn
of initiation. - ; . 3
| .
Since th1s step is an1y taken by the teacher and 1nvn1ves NO DNE :
ELSE at this point, no record,af the student's name will be made-on . -
.. any man1tar1ng or track1ng forms until the appropr1ate parent Tnv01ve—ﬂ
; ..ment is obtained at a later step. If the problem is .resolved by the

; - subsequent step (Step 2), ithe teacher would record (for the purposes -

- of the district/'s monitoring of its appraisal process)-only the fact
that an .individual of x racial or cultural group was--considered in-.
this manner on x date, and that the "pﬁob1em" was resolved E1ther pr10r
“to or during -Step 2 on X date ; e .

i . %

. - , , ,

» QUESTION,E Is the problem worth iaang time to pursue? If the answer

* - 1s "No," record the answer on the district.tracking form and terminate
the pracess IF the answer is "Yes," proceed with Step 2.

ETEP 2: CDLLECT ANECDOTAL DBSERVATIDNS Dur1ng th1s step, the tea:her
- simply records daily a des&r1pt1on of the student's behavior relative
. to the problem identified in Step 1. The number of days over which .
o such nbservat1ons should be -recorded, as well as the length of such
* statements “of behavior, is left to the teacher. However, as a general
rule,y observation should probab]y continue over at least three days
- during which the problem is noted. The .statements should-be brief but _
deta11ed énnugh to adequate1y descr1be the- student's’ behaV1nr ¢

- ’ ATso, the teacher should nate the degree tD which the student S
bEhaJ1Qr is ‘differént from the .average behavior of other individuals
in—-the class. The purpose Pf this, of course, is to-.encourage the
“teacher to establish the un1quenﬂss of the behavior. This. may help
the teachér discover pOSSib]E biases by introducing the idea of object—-

. ively comparing the "problem' student. with other students in the class

: " on the offending behavior 1dent1f1ed in Step 1. For example, it could

v . - -be that the Tﬂacher s d1ff1cu]ty w1th the’ student does nDt stem from
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, suing these aTtennat1ves

L ©a o .
the student's behav1nr,<ﬁh1ch may not in reaTity be d1fFerent from
the behaV1or of othersg1n the class. .
gy <

Inc1dentaTTy a "behavior" may mean an academic* behaV1or (i.e.,
math. or read1ng perFQrmance) as weTT as a phy51ca1 or emotional be-
_havior. ” :

Hhen thé Qbservationa] data is tDT]ected the teacher S1mp1y ’
‘attaches this- anecdotal data to. the form 1n1t1ated in Step T, -and

asks Ques;1on 3.

L

7 QUESTI@N'B' Doeslthe Jnitial abeervat1ona1 data cc]]ected on a day

to day basis, suggest that a significant problem exists2, 1T the answer
.is “Na," record the answer on the district tracking form and term.nate
“thé process. If- the answer is "Yes," praceed w1th Step 3. .

STEP 3 CDNTACT THE_ STUDENT S _PARENT DR _GUARDIAN. At this po1nt the
teachér shauﬂd talk to the student's parent or guardian. This is not

. a_formal meeting of any-particular consequence for the districts but

1t is a, very\1mportant step for the student TpvoTved The visit is
S1mp1y a cantact (perhaps by phone, 1f that is most- canvenient) with at
;leastione of the parents-or with the student's guardian. This step is
.a preventive measure, but more importantly it is a means of gaining in-
./ formation thaﬁ might prov1de an éxplaﬁat1ﬂn far the prDbTem and a way’
~of PesaTv1n§ 1t quickly and’ eaSTTy I

: 1 g. b )

. If the parent or guaﬁd1an is” nat available for such.a visit, an-
other person who- has kﬁDWﬂ the student for a significant’ per1od OF
time.should be consulted. " This person icould be a relative, a. ne1ghbar, .
or even. ancther member of the school facu]ty, such as a scheol social

. worker or-a former teacher. But ALNAYJ try to contact the parent or

guardian first, and make every r2usonable effort to do so before pur-

i :
Perhaps the greatest bEﬂéth of this visit W1th the parent or
- guardian is- the reduction of future threats\on the part of the parent

' or guardian.- Where school districts have put .such a parent contact _
- into effect, the number of. formal hear1ngs 1nv01v1ng parent camp]a1nt5

has been reduced to aTmDst zero b

"~ After the parent VTSTt, the teacher reaords a Smeah}.ﬂf the

. meeting, including what was learned and the’ possiblie effects of. the

information on the student s school program, If suggestions or re-
commendations are made by the parent, “these are recorded also. The -
summary notes are attaahed to the descr1pt1on of the problem and the

.anecdota] records, and the teacher is ready to address Question 4.

i
P
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QUESTIDN 4: Does: the information gained from tha;garent ar guardian
suggest _tne need for- alternative classroom intervention? IT the

answer is "No," record the fdct on the district tracking form and
terminate the prﬁce;s kf the answer-is "Yes," proceed with Step 4.

B

<1

STEP 4: ALTERNATIVE CLASSRODM STRATEGIES ARE IMPLEMENTED The teacher

may have ideas of alternative strategies to assuage the problem, and
the parent/guardian visit should have provided at least some informa- -
tion that would affer additional suggest1ons for ways to dea] with: the
prob1em , 7 B

In this step, the teacher first records -one or mdre (preferably

_two or more) strategies to be used over a specified period of time to

help alleviate the problem behavior. Then the;teacher implements these

‘strategies, either concurrently or 1n‘tandem, and 'records dajly obser-

vations (as in $° p 2) of the behaviors in quest1gn to determine _the
'degrEﬂ to which the prabTem is relieved.

At th15 pDTﬁt expec1aliy, the teacher Should have a p051t1ve
attmtude ‘toward the child and an optimistic view of the outcpme of the

- strategies, since the expectations of..the teacher significantly influ-.

ence the outcomes: The assumption.should be made -from the beg1nn1ng
that the alternatives ‘tried will-work. If this -assumption cannot be
_made, efther something is wrahg with the strategies or the teacher
needs more understanding of” the student's situation. The step may
sometimes be viewed ds ‘@ hurdle to get pasi in order.to get on with
the referral, but the t&acher should make every effort to undérstand -
the student.and/or the student's family and background. This will
make the strateg1es more meaningful and assure a greater degree of ’
confidence 1n their success on the part of the” feagher )

The: anecdata] records kept by . the~teacher during the aTternat1ve
strategies tried <in this step should be attached to the ihitiated re-.
ferral form, along with all preceding notes and observations. The
form is then signed and dated and Question 5 is addressed -

. L Ve
QUESTION 5:'-Do fthe.observaf1ona] data from Step 4:show that the.

. probTem. behavior persists even\yhen alternative classroom 5trateg1es

are implemented? If the answer\is "No," record that fact, sign and’
date the dlstr1ct tracking form,land term1nate the process - If the
answer .is "Yes," proceed with Step 5 - ’

STEP 5 BUILDING LEVEL (SCREENING) REFERRAL " This 'is equ1va]ent to

~* the traditional "screening” step that has been a standard part of

most appraisal processes But in this case it implies a group pro-
cess where a minimal amount of data is accumulated to assist the group

. of building Tevel personnel in selecting additjonal alternative
- strateg1es to implement if the probiem persists.

v .
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'-{';eefe;} academic functioning levels (both grades end thE ’

X

L At th1edpe1nt the’ parents ehQqu be not1f1ed ef the referral,

“and the date andimanner of this notification shnuid be recorded on
the district, tracking form. “Since: no formal individual assessment-
-will -occur, perent Eerm1se1en is not required, but parent involvement
is. Essent1e1 for a‘non-biased proceee Inv1te the parent or guerdian .
te pert1c1pete 1n the eereen1ng

The teeeher 1n1t1etee th1e etep by present1ng the referre1 ferm,

with appropriate sections completed to:. the :building. level committee.
. This cemm1ttee then ‘assjigns the résponsibilities for collecting scréen-

ing data. “Minimal data to ‘collect, at this point (before any additional

5r'»:act1en ‘can be teken re]et1ve to the student S. pregram) 1ne19de

a.«‘v1s1an and hearind, screening .

. b.. language' .dominance spec1f1cat1on

.results of stenderd1zed academ1e testTng)

| J' d. - socio-cultural SCreen1ng

e. speech-screening’
f. .health-and phye1ea1 ecreen1ng
g. anecdotal observation data -
“'h. -alternatives tried and results
1., work-samples from each alternative 1mp1emented o
' j. other 1nformat10h eve11ab1e or needed

. =A11 of th15 data is gathered and eens1dered by the bu11d1ng 1eve1

e prereenne1ﬂreeponeib1e (& ecreeh1ng*comm1ttee 3-0nly..when 1t 1s.e1j s
- presenfﬁtan Queet1on S be addressed ;- S N

: ‘Great care must be taken 1n th1s step te assire that sereening is .

-,eemprehen51ve . Objective cr1ter1e eheuld be,edepted d1str1et W1de, .
-“setting the 11m1ts of tolerance w1th1n which the data for a given stu-

" dent can be rated for:some: 1nd1eat1oh of "risk." .Screening. preeeduree:gé,

... can-be every bit as bidsed as -other aeseesment and - decision’ procedures. . &

" - 'For.example, care should be taken te\note that behavior, wh1eh m1ght be

. abnormal for the majority culture of the school is quite: normaT er ec-, o

: cepted W1th1n the m1nor1ty culture of\e referhed etudent RS

Guerd a§a1nst ee11eet1ng data “te support a referre1 te spec1e]

’efeducat1en - This -is V1Ftua11y Fere1ng a prediagnosis, wh1eh is ‘insi-

dious:discrimination. Let the need for epec1a1 educat1on emerge

natura?]y, and not be preeuppesed' L

,‘QUESTiDNfE:}‘Qeee‘the-eereening‘Eete suggest the need for other alter-.
- - native educational services?; .If the answer is."No," then referd the

fact on the district tracking form end teﬁh1nate the preeese If the

'enswer is "Yee," preeeed w1th Step

i



i o ’ &

f dor.screening, committee may now draw on available.regular education
/" alternatives (bilingual education, Title I programs, remedial math]
7 classes, etc.) to determine one or more (preferably two or-more) al-
/i ternatives Which could legitimately be tried in furthe¥ attempts to' -
“r . resolve the problem: S ' o ' o

o "In“this step, a member of the building ]eVeT comhittee records
‘the prescribed alternatives, and the building Tével committee assigns

someone to oversee the integration of the aTtérhatjve;progfams smoothly

?;into the student's overall program. . o - fom

* * ©  -Thebuilding Tevel committee authorizes the implementation of the
! ‘prescribed regular_ education alternatives, and assigns the seryice .
~ . delivery personnel to record.periodic anecdotal observations of the -
: /. _student's behavior. . Such data will be used by the.building Tevel
~-committee to answer Question 7. = C B
Y ’ S _ - -
va : . Since change of the student's location in school may be discussed
. /7 and authorized at this step, the parent should be invited to attend -
~/p . . the meeting of the building. level committee. It will be necéssary to .
-~ obtain parental permission before changing the student's placement ‘
. - -even -though. the change may bé only for-observation- (assessment)’ pur-
poses.. | LR - : S e

[ "% I the parent does not réspond to the request for permission when

%%wgééefﬁ%amehangeéoffp4agementETS*in%orQEf%*the%schoo%ﬁmayLwait for 'a prescribed
-period/ of time (e.g., 10 school days), then proceed with the proposed. .

" :change without written consent. This procedure’ is used:in some’parts
' of the country, but is acceptable on%y if, there is a,school.policy’
allowing for such action, and only if it can be shown that there, is

© . every reason to assume that|the parent(s) received :the notification 'i'

and/or.invitation to%be involved. The assumption is that the lack of °
parental. response gcnstitgtégvtacit_consent;. This ‘assumption is pro-
- ‘bably -safe if the primary home language of the parents 'is known to be
' the 'same as that. of the.notification, and if it'is known that the par-
ents. are sufficientl
. o - |
o T e ST , . -,
-+ QUESTION.7: 'Does the problem persist even when alternative regular I
. . \-gducation alternatives are provided? 1f the answer is "No," then
.-~ record that fact. on the district tracking form.and terminate the
- process.- If the arswer is "Yes," proceed with Step.7.

STEP 7: DISTRICT/LEVEL REFERRAL (TYPICALLY FOR SPECIAL EDUCATION). At

this .point, ‘resources at the building Tevel have been exhausted as far
~as the personnel there can tell. Also, all possible regular -education
-altefnatives have been tried and have proved unsuccessful in resolving
the problem. The building level committee now needs additional infor-

14

,"™~SIEP 6: TRY OTHER REGULAR EDUCATION ALTERNATIVES. The building Jevel,

y literate to read and understand thaE_nDtification;

=
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. mat1en 1n order to- dee] W1th the. prob]em ,
- IT IS NOT UNTIL THIS: POINT that the pess1b111ty of a hand1eap is -
“"considered -as the cause of the student' s -problem. -~ A11 that is ‘reason-’
ably possible has been done by now to assure the distr1ct that the -~ °
stuﬁFnt s prchblem 1s/s1gn1f1cent eneugh to warrant an 1ndepth assess=-
ment.
: Th1s step consists f1rst of all of a consensus by the bu11d1ng
1eve1 committee that the referral should be made. - In effect,” the.
committee says; "We have exhausted all of the options available to
-regular-education without success." The only option remaining appears
- to be the possibility of a hend1cepp1ng eond1t10n 1nterfer1ng w1th the- B
; student ) 1eern1ng progrem ‘ ,

FineT1y, eTT of the data that has . been eecumu]eted to’ thTS po1nt
is eeT1eeted attached to the district ferm prDV1ded and , forwarded .

ta the appPDpPTEtE d1str1ct personne1 - - SRR s:_,svss,,,,_sgi

At th1s po1nt it. is necessary to obta1n the perm1ss1on of the
o parent(s) or-guardian for the ‘comprehensive assessment that will-follow.
" Federal- regu1at1ens require that such eonsent fulfill certe1nfcond1t1ons,'
“, it is easy to overlook sich requ1rements as "informed" consent.® The *
~pdrents should understand what is to be_assessed, how; and. why, as weTT
as what will happen-.or not happen-as—a resu1t ef the assessment It is
not: enough to assume thet because parents sign a permission they fully

understand what - they:are signing. The” perent(s) or guardian should be-- - . W

come a full partner in the process "of assessment, to folTow. The 1ns1ght -
.“to be gained from such an involvement with the perents is 1nve1ueb1e in

understend1ng the student s

ioE

QEESTION 8: Have all steps 1 through 7 Beenltakenzeﬁd.1s all of the,
‘resulting data on_hand? . If the answer is "No,' go back and fill in

the missing data or perform the requ1red steps., ¥f the answer is “Yes,",'
preeeed to Step 8 Lo _ ;o '

. .- 7 Y
P - .

STEP 8:" MULTIDISCiPLINARY ASSESSMENT TEAMAFREFARATIDN Th1s is one
™ of the most important steps of all, and perhaps. the most often over-
looked. For a comprehensive.assessment to be truly appropriate it -
_ ‘must be a team dctivity, utilizing the expertise.of as many disc1p]1nes
/o as necessary (at least two are required by P.L. 94-142). - In no case.

(O, een th1s step be Fu1f111ed by a, s1ngTe 1nd1v1due1 oF .any prefessaen'

£s

Ideal1y, the pr1neqpe1 1nd1v1dua1s (professﬁona]s, parent; and
~others who have a direct bearing on the case) should meet in.what is-
‘sometimes:referred to as a- PreasseSsment Conferenee At this confer-.
enee, all of. the eve1]ab1e data is rev1ewed and a 11st of questions

i ] . . s

16
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1s genereted e These quest10ns “when enswered will erov1de an ade-
quate base upon which to plan the student 5 progrem, g1ven the pro-
. blem behav1er(s) 1nd1eeted R AP L
o IF the 1dee1 isn't pess1b1e (no meeting of the team oeeurs) 2
S then at least a number off key.-personnel should review the data and
e assist in the generation | of the 11st ef key questions to be. answered.

Ce ¥ It is extreme1y 1mpértant at this. pDTﬁt to 1ne1ude sens1t1ve' '
members- of jthe student’ s racial or cultural.group in the formulation
1l quest1ons It is more “important to have such a person involved- ,
‘at this step than in aetu311y collecting the data to answer the quess_
tiens, theugh thet is. somet1mes very 1mportant e]sD *

1
Te be eomprehens1ve the assessment will address three genere1
quest1ens and spee1f1e quest1ens w1th1n these areas’ of concern. The -
three genera] . quest1ons awe:

1; Is the student hend1eapped?

::12! Is the student's problem eaused by, or s1gn1f1eent]y CDmP11EEtEd3 N
~~by, h1s/her hend1cap (if there is’a haﬂd1cap)7 o

_ . . ] i ) N E
.. 73, Does the student| need spee1e1 eduest1en as the result.of a prob1em o
S *. which. 1s due to h1s/her hand1eep? . : N e?%;%.g.

If the enswer te e1ther of the f1rst two quest1ons 1s "No,“ the

' reserved for the handicapped Ideei]y, hewever s11,thnee quest1ens
- could be addressed an an ‘educational plan produced for each student -
whether he/she 1s feund to be e11g1b1e fer SPEE1E] educat1en or not.

Where spee131;edueat1en funds are restr1eted tJ educational preb—
_ Jems of the hand1eepped, it i5.necessary to establish a student'!s
- eligibility in terms of. one or more handicapping cenditions. If a
T hand1capp1ng eond1t1on cannot be verified, then the student is not
eligible for. spee1e] education s erv1ees regerd]ess oF how severe the .
“preb1em“ m1ght be o TR {0 , :

A]seS even when a student has been found to te hend1eepped thee o
prebTem may not'be related to the handicap. For example, a student -
) K who is orthopedically handicapped and confined tq. a ‘wheelchair might = =
“_be having a need1ng prob]em-that would exist™ eve, without the ortho--
\ pedic handicap.; "In 'such a case, the student wauld not be e11g1h1e fer
\ special edueat1on services unless another handidapping condition is
\feﬁnd to be .causing the problem (e g.,.learning/disability).. Where
. members of ‘ethnic minority groups ‘are concerned, such questions be-
S seme er1t1ee1__g iner1ty group students are e1 tee eften dee1ared

‘g
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e1ig1bie for special edurat1on on the basis of d1agnos1s of- SULh
“conditions as mental- -retardation, learning disabilities, and -
emotional- disturbance, when a sensitive assessment of. their. status
‘would reveal that the so called ' "problem" behaviors are due pri-
marily.to racial, eéthnic, linguistic,, and/or reélated factors such
as pdverty, 1adk of opportun?ty to attend schdo1, ete.
Thsrsfdrs it is 1mperat1VE to detETmTHE whsther "symptoms"
“indicating a hand1cap may actually-be normal characteristics for the
- culture df the student 1nva1vsd” Ths fd]TOW1ngpqusst1ons should be
3 dsksd ot : .
=1. Nhat is thd Tanguags prof1c1ency of the student 1n h1s nat1ve
. 1anguags as well as' in English?

LB

: 2!;,15 thsre a d1ffersnde in sxpress1VE language as oppdssd to re- -
- ceptive 1angua§s between the prdf1d1snc1es in thsse ‘two lan-

_ ? . .
guages¢? o !ins oL ¥ _
® 3. “Does’ the studsnt demonstrate a lack df sdapt1vs bEhaV10T in '
T en .  the home and commun1ty gnVTrdnmsnt as he/she ddss in thE schoo]
‘ ' env1ronment? SO s . K

“The prdfess1dna1s (or dthers) best su1tsd to answer these =

quest1dns should be listed. "~ For example, "Is the student able? to

cope emotionally with a classroom setting?" might best be answered
by a" psychologist or psychiatrist, preferably a school psychologist.
~=0r, "Since the student exhibits bizarre behaviors without apparent

A ~ relationships to known stimulus, might there be a neurological dys- -
funtction?" would perhaps be answsred best by a neurd1dg1st -preferably
.a ped1atr1d neurg]og1st L

<, *© A mu1t1d1sc1p11nary team formu1ates an, assessment plan, CGnSTSt— o
ing df the- questions to be answered and names .of individuals to per-
.~ form various aspects of the assessment. This plan is attached ‘to
_, all.of the data accumu]ated and Quest1dns 9 ‘through 11 are addressed '
’ in drdsr : . " R

QUESTIDN g: Havs a11 dF the nddessary quest1ons b=dn qsnsréted to

provide an adequate_ basis for planning the student's educational

orogram? [ the answer “is "No," then gensrats the add1t1dna¥ nesded
questadns* If the answsr is. "Yss, proceed with. Step 9- A

STEP 9: Mg;IleS;IPLINARY ASSESSMENT OF HANDICAP Th1s is. the stsp
- that has. traditionally been accomplished by the:"standard battery" of
‘tests and little more. ‘Assessment-for the purposes of developing an
EducatTDndT program will- be . conducted in Step 11 Stsp 9 1nd1udes

I - W ) J,. , N
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'ian1yrthatias§essment,whﬁéh énswers'qhéstions reiétiﬁgfta the natJ&e‘_ .
and degree of the handicapping condition that establishes the stu.
dent's eligibility to receive-services. It is imperative that both -

) test-based assessment and nontest based assessment be made to answér -
the assessment questions generated in Step 8. Since few if any tests
- .have-been validated for'the purposes of determining the most common

-handicapping conditions, it is necessary to acknowledge the primary.
.role that subjective professional judgment plays in diagnosis. . This
is especially true for conditions defined more or Tess by society -
+ -rather than by the presence or absence of any physically observable
symptoms (i.e., mental retardation, lTearning disability; and emotiongl -

-disturbance).’ . . : AN . o

~ There can be no "standard battery" ‘type assessment, since the
questi&ns”gener§ted at step 8 will .be different for each student.:

Step 9 then consists: of nothing more than answering the list of
-~ questions generated in-Step B.. If Jother questions are raised. in the
- process, ‘answers 'to these questions become a part”(or subset) of ‘the
.. Questions already Tisted, and they are answered also as a function
« _of the comprehensive nature of the Miltidisciplinary Assessment in
~Steps 9, 10, and 11. e . - N o .
’\3 -~ . The principles of professional practice and the appropriate con-
- siderations regarding the:use of standard and nonstandard assessment
@ techniques should always apply. "It should be kept -in mind, for _
- example,. that P.L.| 94-142 disallows any test or procedure that has
_not been validated for the purpose for which it is being used. For
-~ example, ,if an instrument is being used to assess‘a student to deter-:
'mine-whether he or she is "mentally retarded" or "emotionally dis-.

turbed," then that instrument must have been.validated for that purpose. '

It should ‘be noted that‘very few of the widely used instruments have

..-been validated for the purpose of determining whethier or not a student
~1s_handicapped or needs services as a handicapped person. “ T

. The. report of the assessment accomplished.in Step 9 should in-

~‘clude the_-questions raised in this area during”Step 8, the hames and
credentials. of the individuals assigned to. answer the questions, the

S * "techniques and methods, used, the findings in terms of the criteria: 5 .

- “«for eligibility as a handicapped person,- and any professional ‘recom- ‘
- mendations appropriate because of the handicapping condition, as well -
as additional questions "to*be raised or answered before completing . .

“either fbféfétgp or the next.two. 7. PR

for the case, and Question 10 is. addressed.

&

ThE'report'ié then attached to the mate?{éi aireadyzéccumu]ategi~

£

L




QUESTIDN 10 After the eeeesementﬁg;rfermed in Step Q, is there
.. 'sufficient evidence that the studént is handicapped? If the-answer
. 1s "No," thenleither additional questions must be raised and addres-.
N sed by" re1tetat1ng Steps 8 and 9, or the. student must be assumed NOT
- DICCPPED referred to Step 12, and recommended as ineligible for
- furthe cene1deret1on ‘on a-track" 1eed1ng toward special education for
; ;the hEnd1cepped It is possible, of course, that. the comprehensive
- assessment .of Step 9 discoverred heretofore unknOWn facts exaplining
tie problem and allowing for its solution with no further interven-
. tiop, or with additional regular education alternatives. But.if -
L the anewer te Queet1en 10 is "Yes," prcceed to Step 1D

. 197 MULTIDISFIPLINARY ASSESSMENT FDR EDUCATIDNAL IMPLICATIONS,
This| step has. traditionally been overlooked. Basically, it-is in-
xtend,d to=collect. data about the student's educet1ena1 performance "
X it relates to-his/her peers and"in terms of the objectives for
. : achievement for the district. For‘example, it it s 'normal in a
'/ . - given district for a sixth grader to be achieving en\the foéurth grade .
.. level in/math, then a student who is achieving at that 1eve1; although
_he/she m1ght be significantly behind 'a national samp1' is:in fact
doind as well as could be expected in-that district, fox whatever
. reasons Sueh .a level of achievement could not then be used as evi-
. .- dence thet a discrepant level of achievément exists between. the
: ehi]d'e .mental ability and his academic achievement, for the purpose
~of d1egnos1ng a 1eern1ng disability. ' Given the curh1eu1um and edu- -
cet1ona1 _opportunity in that district, the student is doing as we11
. as- h1f peers who have similar abilities. It is also necessary to,
- -consider the educational history.of a student. It .may be that the
‘;studént is pTaced in the sixth grade-on the be51e of chrono]e§1ea1
- . age but has only been in school for three -years' of her 1ife and is .
N »do1ng remarkably well to be achieving at the teurth grade Tevel
' givén the amount of exposure to formal etheo11n§ - That.is, care -
du1d be taken not .to.assume that a student i% eufter1ng from some
'hand1cepp1ng condition (most notably a 1earn1ng disability or mental -
retardation) e1mp]y heeause of Tow scores -on edueet1ona1 performEnce

”'=teete.

In th1e step the edueat1ena1 cend1t1ons surreundTng the student,~w
both past and present, are taken into account. Only by considering -
- such educational conditions-carf we determine whether or.not an ex1st-
- ing handicapping cond1t1en he causing .or at least supporting -Tow - O
" levels' of . educational performance. The report:of the assessment- ee— o
complished in Step’10 should-include the 1ist of- questions- raised’ 1n
- Step 8, .the riames and credentials of the individuals who have been-
_ese1gned to obtain the answers, the level of edueet1ona1 performance
.of the: student as* it relates to the Tevel of peqtermence of peers on .
* the-same’ d1mene1en (behavior, subject, etc.), and a statement of the -
- degree to which: the hend1eapp1ng conditions found in Step 9 are at=
.*]Z"fe:t1ng the etudent s 1eve1 ot performenee o :




- It sheu]d he noted that en]y the I.E. P cemm1ttee can appTy
= a specific handicapping label“to a student, but the assessment s
~ performed in Step 9 should have found the presence or absence of CT
hand1capp1n§ conditions, without reference to.a Tabel, which eou1d .
‘ ve s1gn1f1cant1y 1nf1uenc1ng the student 5 behev1er Toa

Lo The report is attached to a11 of the prev1oue1y coTTeeted
O mater1eis, and Questien 11 .is addreseed

¥

; QUES ION 11 Deee the: assessment data ebta1ned 1n Stﬁe,10 supp1y
" sufficient evidence that the student's prob?em is_educationally
,+ . related to and supported by a handicapping condition? 'If the answer:
s "No," then, by most etandarde,;the student will-not be eligible
-y for: spee1e1 edueat10ne1 services which: are reserved for the handi-
" . capped only; .this fact is recorded, and the case is referred to Step
. : 12 (hypese1ng Step 11) If the answer is "Yes," preeeed to Step 11

_ STEP 11: MULTIDISCIFLINARY ASSESSMEHTAFDR EDUCATIDNAL PRDGRAMING’
There should be. nothing done in this_step-that re]eteef" what the ,

' ‘student's hand1capp1ng condition -is ore might be.  That,has all been';'
_handled: in Steps 9 (for ail handicapping conditions“except LD) and
10 (for LD). -In this step, the student should-be assessed only in
“terms: of where ‘he/sbe ‘is functioning with-ref ce to the regular .
‘local educational program. The purpose of this. phase of the assess-.
‘ment is<to determine exactly. whet eurr1cu1' modifications need to. -
‘be made .in" order for ‘the child. to. flinction: in the’ regular prdgram, .
‘Measurements. of the child's -educational-performance and behavior- - .
-against the- demands. of the loc¢al curriculum will pFDVTdE ve1uab1e o
information for later: dee1s1ons regard1n§ p1§cement in the 1east
B restr1ct1ve enV1ronment : ; R

cow

- In the pest the purpese of th1e etep has been peer]y under-~
stoed Trad1t1ena1!y, the "standard battery" used. to. estab11sh .
1191b111ty has -also been’ used as the basis for edueet1ana] pregramsﬁ“”
-ing. . In most cases, ‘using such a standard battery .is grossly -inap-
prepr1ate, the 1nstruments have- not been validated:-in most cases: for .-
“purposes”of . educetrpne] p1ann1ng ‘The: classic -example; perhaps, is
the ‘use of the Wechsler: Inte]]1gence Test~for.Children-as’a basis for
L making e11g1b111ty dee151ons end Fer dee1gn1ng eurr1eu1um etrateg1es

Us1ng an 1nstrument fer purpeees other then whet 1t was deve1a L.
aped forand/or using it with pdpu1at1one other. than those- represented
. 1n the: norm group cen eaei1y result: 1n unfeunded and b1aeed cen—i e
E1us1nnsi_ L L e R «

i

Cr1ter1on referenced eesesement matevnials, 1f eengruent w1th :'ﬁ
the eriter1a of the :actual school curr1eu?um can reveal ‘exactly on
what Teve1 a ch11d 1e’perferm1ng and ean proV1de a va]1d bas13 for
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. 7(1nd1v1dua1 edueat1eneT program pTenn1ng These tests, on the other'=
" hand, are not appropriate for d1egnes1ng disabilities or determing

‘- 1e11gfb;1ity for special education. - Throughout Steps 9, 10, and 11,
it is very important: that the two ‘functions of eligibility and pro-
graming be cleanly separated and that assessment teehn1ques be useq=
wh1eh ere appropr1ate for: eaeh of these two funet1ens

o then, a studeet whe is’ Found e11g1b1e Fer spee1a1 edueet1on is
s 51mp1y placed 1nte THE special education class when, in fact,. the
‘ - ‘program- there is /io more individualized that was: the’ 'regular educa-
~tion program. Such-a practice amounts to little.more than'a change '
- .of placement, ghe desire: for which-may have been the covert reason
3sfer the referra1 in the first pTace. By carefully following the
" nineteen steps ‘these ‘kinds of b1ases should be d1SCDVered ear]y in
- the referre1/process. : ST e :
gﬁf'f “ In semé d1str1ets there is even a standard eurr1eu1um for-all
7 , students e1as=1f1ed ‘as. "mentally retarded," -and when” students are
: o declared’ ;o be mentally. retarded, they are placed into the MR room..
-.. Where . they are expected to pick up in.the program where everyone else”
,Issbe1ng taught. In effect, such.a preet1ce erDV1des nothing more
- than a/remed1a1 ‘program for students who aren't achieving -up °to the.
=1eVe1/eF those - whem the district has decided:are "normal."- In fact,
‘ the. program isn't even a good remedial program because no attempt is:
. ?made/te determine the specific needs of each student nor to tailor
£ a program especially. for that student. - "Mental retardation" is an
T ,_*warbitrary category. wnth”Jegai.requ1rements«thet xary..considerably.

W

frem state to state and even from: district to district. Students - .
classified as mentally retarded vary as much as do- "novial® children.
g/There is no rat1ena1e for sueh a: thing as an MR curricultum.

,1// ' Assessment 1nfbrmat1on gethered in Step 11 shequ address the
quest1ens related to spee1f1e;1evels of educational funct1on1ng as

u//V _measured against the local curriculum posed in Step 8. Suggested .

cwe /0 remedial strateg1es that are likely to work should also be 1ne1uded

A along with the list’of guestions, personnel, teehniques, f1nd1ngs, end

A ;_reeemmendatlens deser1bed for Steps 9 and. 10 i ,

/e o The repert 4s attached te a11 of the amter1e1 eecumu?ated te
o dete and' is subm1tted to serut1ny under Quest1en 12 -

';gQUESfIGN'1§;"HeVe'eT1'ef the. essessmenegeuestiens‘beenéanshered?s
- Yo-the satisfaction of the Multidisciplinary Assessment Team? If = _

the answer .is "No," either return to Step 8 for additional Tnforma--

% tion, assuming more.is requ1red -or-record the fact and terminate the

_'*;;ﬁpreeess IF thenenswer is “Yes;“ proeeed W1th Step ]2 :
,‘,gr . . .

P
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‘ : STEP-12: " PREPARE AN I%TEGRATED REPDRT At.this - pc1nt the assess- !
s @» ““ment data (1nc]ud1ng all of the data collected.in Steps 1 through - -
11) must. be integrated . into a.question.and answer format readily - |
; understandable by every person on the I. E P. comm1ttee, 1nc1ud1ng
the parent : _ o -

'ﬁ - The comprehens1ve assessmént report shaqu present the case by
relating the student's problem to the handicapping conditions, if
any were found, and by discussing the’influences, if app11gablé,

- of m1nor1ty, ethnic, Tinguistic or- cuitural group membersh1p The

© ‘report will serve as. the bas15 for the d1scuss1un of the case 1n the

- L.E.P.. meet1ng : v

Nhen such a’ report 15 ready, address Que5t1on 13 S “2?{ o

. T =Ae . - - . " .i Y

QUESTIDN ]3 Is ?heﬂggsessment Report‘ argon frgg;and%undersfandag1e ’
in_that it communicates in simpie, straightforward terms to_all who %~ -
w11 be present at . the I.E.P. meeting? If the naswer is "No," return
~t0 Step 12 for theinecessary revisions in the report, _If the answér
*is "Yes," proceed w1th Step 13, - . I R _; |

i

STEP 13: | SCHEDULE THE I E.P.. MEETING AND - FURNISH THE PARENTS NITH A

> COPY OF THE ASSESSMENT REPDRT “The. I.E.P. committee meeting “is /lsched-
uled inaccordance with all required due- -process. considerations/ -
including, in particular, notifying the parent that .the meet1ng/has .
been scheduled. It goes without saying that, if possible, theﬂmeet1ng

"should-be scheduled at a time: the- parent RE most ]1ke]y to. atgand '

As in the preassessment conFerence (Step 8), it is very/1mportant
‘that there be" present- at this meeting,.indjviduals who are.sensitive to
and thoroughly -understand: the racial, cultural, or ethnic ba&kground
-of- the student., There are many state and federal regu1at19n5 relating =

. to the compos1t1on of -the I.E.P. comittee and ‘to its roTe/and funct1on,

" ....s0 those -issues won't: be dealt with here, except to say that the makelp -
‘of “the comn1ttee can, jin“large part, determine.whether or ncﬁ de¢1s1ons
will be biased. Exped1ency should not be the rule where. a/studént 's- "
program_is concerned. Time should be taken-to canvene the best com-

" mittee poss1b1e at-the most opportune time, ‘and great’ caqe should be-
taken to assure” that the deliberations of the committee- are thorough”.
and that they take into accourit all of the areas-where- biased p?ace—
~ment. could-occur. To assist in this, Steps 14 through ]7 present . )
separate quest1ons and procedures For the. cgmm1ttee to;take 1n assur=-
1ng a’ nnnbrased appra1;a1 process - ; )
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. the answer 15 "NQ," after all of the data have been gathered and are”

QyESTIDN 14 Does the student appéar o _need spec1a1 educat1gn? If.




Seooon: hand then thsrs is= prabsb]y no. nsed to convene a Fu11 I.E.P,
" committée but simply to state that the student is not eligible.
Instsad the case should be returned to the bu11d1ng level commit-
o+ _tee (Step 6) for additional consideration in rsgu1ar sdusat1on '
: If ths answer 1s "Yes,? brocssd with Stsp 14. R
: STEP 14 SPECIAL EDUCATIDN ELIGIEILITY DECISIDN This step and the
R ' nsxt “three TSteps ‘15 through .17) are taken by the - [.E.P.-committee "
=0 i seSs1Qn.t ‘They are separated into. four. distinct steps to smphs—=
- size the importance of- each one.. They are also, in effect, ordered-
. -+.s0-that each suscesd1ng stsp can bs tsken only upon ths somstt1on
u 'ﬁ; of the’irev1ous oney .~ S

'._2_ Fi st, the I E.P. scmm1ttss cons1dsrs ‘the 1ntsgrstsd assessment
—rspart csmparing the findings- to s11g1b111ty criteria for deter-
- mining tﬁe student's’ s1191b111ty as a handicapped student: " This:is
an 1mportant stsp, at this point many biased labeling decisions are
made, 1f nst actually made: here, -they ‘may be condoned or made offi- -
. ¢ial.” Thérefore, it is of utmost importance ‘that . the committee
cons1dsr s11 of . the issues surrounding the dss1s1on making prncsss
cas.- it rsTatss to cu1tura11y diverse students. It .is often assumed
" ‘that it s 1ngths ‘assessment that bias has' the greatest chance of -
1nf1usnc1ng %hs Tabs11ng of a student, but research has shown: .that -
. the- adm1nlstrat1vs decisions made at™I.E.P. committee msst1ngs srs
.not .significantly influenced by -assessment data. (Morrow, et al.
19765 Tucker,\3977) Other factors, including the forcefulness oﬁ ]
“'personalities 1n the group, administrative position, .and professional
~qualifications- of various members are-more influential.. Great care -
should. be taksn\¢s assure that-every .significant cultural factor is.

ssn51dsred bsfors assum1ng that tsst dsta support s11g1b111ty e

W Aftsr ths co}m1ttse has thorough]y d1scusssd ths fxnd1ngs of
- the ‘comprehensive asssssmsnt performed-in- Step 93 compared the - -~ - .
" results with s11g1b111ty criteria for.various handicapping condi- .
© s tionssand. considered all the racial and cultural factors that may
. have: 1nF1usnced the studsnt's performance during.assessment, the. com-
_mittée is ready . to sddrsss the special-education needs of the studsnt
- Here,, sga1n, the data ' gn the. 1ntsgrated report are considered very
sarsfu11y, especially as they give evidence’ of a relationship be-
tween the handicap (if thsre s one) and. .the sdusat1uns1 nesd that
s demsnstr7ted by.ths ,sssssmsnt in Step TD -

.fv
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‘A student is nst s11g1b1e fnr spsc1s1 ssrv1ces s1mp1y bscauss he .
i or she ‘happens -to -be. hand1sappsd There are- many hsnd1sappsd students
who. do not.need (or want) . pss1s1 education intervention. Special
s,,sducat1ﬂn for the” hsnd1csppsd has been prov1dsd for those. prob]sms
.- in education that’are CAUSED\BY THE. HANDICAPS. " A student who is emo-
stisnally d1sturbsd snd 1s fa111ng in schos? bscause he csnnst cope -
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=;w1th the structure of the.. regu]sr c1assroem NEEDS. spes1a] assistance
N in order to pregress in school at a rate commensurate with his ability.

A11 de11benat1ons regardTng the e11g1b111ty dec1s1on shoqu bé .
;carefuTTy noted in detailed minutes of the I.E.P. committee meeting.
~ This is necessary to establish that the committee did, in fact, con-

| ss1der all- of the pert1nent p91nts re1at1vs to nonbiased appra1sa] : ;0

L Onse 1t has’ thorough1y d1scussed the f1nd1ngs of the comprehenw
.sive assessment performed in Step 10 and compared the results with
“the ab111ty levels that can be judged from_the results of ‘the assess:
ment perfonmed 1n Step 9, the ecmm1ttee is resdy to sddrsss Question 15

QUESTION 15: Is the stuuent a member QF a m1nor1ty qroup or other:
_unique population? - If the answer.is "No," record the fact -in the
_miriutes of the I.E.P. committee, and proceed directly to Question 16.
-If ‘the answeris "Yesi" the nature of-the need as it ‘relates to the -
'hand1cap 1s recarded in the minutes and Step 15 s. addressed

" 'STEP 15: ETHNIC AND CULTURAL-CONSIDERATIONS. The final cofisideration

N that mast be made when ‘assuring nonbiased.apprdisal and p1atement‘of

- minority group Students relates to spee1f1c cultural factors. 'Ques-. -
~tions must be answered regarding the degree to-which behsV1crs ‘that

_ appear to be. related to handicapping conditions can actua11y be ac-

- counted for by cultural, ethnic, or 11ngU1st1c factors. Whenever a

- student 'is a member of a population that is urdique--e.g., different
race; “different background, different socio-economic status--indivi- -

duals sensitive to the norms of that population-shou]ld ajwsys be . '

. .included (if possible) in the deliberations, both during the assess- EQ

- -ment . phase (Steps 8- through 12) and in the I.E.P. committee phase-
}:(Steps 13 through 17). When -this' is not done, the chance is much -
“greater’ that values .and ‘norms of the majority group will 1nsdvertent1y

. be imposed as criteria in the decision making process.. It is natural
for us .to Took-at the wser through our own-experience and values.

. It is. only when we brihg in.individuals-with different viewpoints that

we are able to break through our biases; first to realized them snd i

then ts QVEPCDmEsthE] te at: 1east some degree ' v

The 1. E P com 1ttee shou1d sensider these Fsetors, espes1a11y
when desT1ng with ghe mildly handicapping conditions. ' P.L. 94-142 -
- regulations require_ that the I.E.P. committee- affirm- that thesigns

;}“used to indicste the presence sf a hsnd1cepp1ng cond1t1on cannot be

’f1d1fference in cﬁ]ture, and/or 1ack ef edusst1ona1 opportun1ty If:

*the- behav1ersgnnd1cat1ng the handicap can be completely accounted

“.._for by any oné-of these factors, the committee cannot declaie the

e studEnt hsndleapped or p1sce h1m/her in spes1a1 edusst1en.

£
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: Hhen the 1. E P. cnmmittee has cerefu]]y cens1dered eT] e]ements ,

- ‘necessary to ver1fy the handicap indicated in-Step 13 in terms of the: . :
o student's ]enduage, cu]ture, and educet1one1 h1stury, QUEStTDn 16 mey
be addressed ; : , : ,

QggSTION 16 Are e11gjb111ty dec1s1ons free of cultural e1es?' If the

-+ -answer is "No," then return to the appropriate step and take whatever
F . _corrective measures .are needed, working back to this quest1on again.
s If the enswer is "Yes," the temm1ttee is ready to move to~ Step 16. K

\

|

L’ _ ST’P 16: I .E.P. PRODUCED AND APPROVfD At th1s step, ‘the assessment
J‘ data ce11ected~end integrated “into the repert to“the I.E.P. commi ttee

.are used as -the basdis for educational" planning. - A11 goals ‘ahd objec- .
7 , tives should be tied directly to datad 1nd1cet1ng a discrepancy,  « '
.t .. strengths that ‘can be used,-and weaknasses that need remediation.

For- exemp]e, if the problem béhaviors: identifiéd throughout the assessa N
ment of a .given student -indicate.that he/she has a math problem, then ‘
th I. E P shou]d not be produeed to remed1ate reed1n§‘

L. There 1s ebundent ]iterature deser1b1ng how the I.E
produced, including gu1de11nes oh the formulation of Ton
short term objectives, and strateg1es for implementation,
t1me]1nes, Tocation of services, persunne? who will delive
‘services and parental involvement;  This® paper is. dealing
- the general considerations that must be made in order to.
the procedures ere carr1ed out in a nonbiased marner. '

Q“

It 1s 1mpentant te remember thet the 1nstruct1ane] end reT ,
_services received by.a handicapped student should reldte only, to thevr
‘need of that student-as caused by the student's. handicap. In no wey B
. shduld.the services be provided ‘to remeidate’ eend1t1ans ceused by a:
- student-'s prev1eus ‘lack of opportunity ‘to learn. ~ Allof those. condi
.+ tions can be_helped,. in.-part by other programs , many of which are =
om0 faderally,: fundeg for. the purpose; however,. such services are DULSTdEaf
T the .realm of education for ‘the handicapped--uniess it is necessary
-to eourd1nate pﬂ ograms and respens1b111t1es At m1ght be; essumed
" that this cdnsdderet1un is_irrelevant-here;- sine ‘the "question: was -
eddressed_1n Step-14; but the subject may:-be passed over. lightly at-
‘“nne step oﬁ]y‘te be p1eked ‘up more thoreugh]y at the next ;

" ;;- ' ;T The on?y prebiems for which an I.E.P. is requ1red are those ;
s d1rect1y ettr1buteb1e to the student 5 1eg1t1mete handicep C

where bies enters in th1s step is often in the equ1ve]ente 1n A
, c?iter1e ‘for-mastery. of short term objectives and long range ‘goals. -
~In ereating an educat1ena] program For a student there are e]ways e g

B
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assumptions about the student's potential. The ultimate.expecta- : |

. tions for the student's potential. The ultimate expectations for
the Student, such as whether.or not he is expected to .finish high
-school, and’ receive a regular diploma-or a special education diploma
and whether or not he is expected to Jive 1ndependent1y as an-adult -
or need a sheltered 1iviing envionrment (e.q., half- -way house) or
1nst1tut10na1 support all his life, .can. eaS1Ty bias decisions and

o recommendat1on5 made at this step. 'Such assumptions should be brought.

out in-the I.E.P. committee meeting:and discussed freely and-openly.
Biases need-to be realized and accepted as’ such, 1f there is- sfeason .
to suspect that less than optimum expectations -are present on the : .

part of committee members.. The.details of thesegde11berat1ans
shguld be recardnd in’ the anutes of the meet1ng T,
The m1nutes of the eomm1ttee meet1hg, and the spec1f1c DbJEC-
tives and goals of the' L.E.P., should specify optimal: expactations
.assumed for each student considered. . This information is recorded

- generated and recorded. When. such cgns1derat1cns have been . deait

: with the committee is ready 'to: procéed w1th Quest1gn 17. a

Q_ESTION 17* Have all fhé necessany Dracaut1ons been taken to
insure that the student's educational.needs can best be-met by .
‘the provision of special.education services? —-1f.the.answer is
o-back to whatever step.has.not been® adequate1y addressed
and review the data or collect datd so as to be absolutely-Sure: that
the student's best ‘interests w111 be in mind in.:the planning that -

13 taklna p1ace If the answer 1s ”Yes,“ pTDEEEd tD Step 17

STEP 17 PLACEMENT FDR INSTRUCTIDNAL AND/DR RELATED SERVICES IN
“THE. ‘At this point, it is 1mpartantf

sal process.is
-environment

,cénduc1VE'£o the 1mplementat1on ‘of h15[ﬁér T E.P., “that- -

—~ «

-on the district track1ng form, and the specifics of the I.E.P. are - *

to regord the 1ocat1an within: wh1éh the specified I.E.P. services - .t
. will be provided. - S1nce_ane cf the u]t1mate resu1ts of the appra1— e

Jocation must be_viewed as one-Qf -the primary vaTidations of a non=7 ;

é;biased -a~praisal- process (ive., anonbiased placement: pracess) -
“The law also requ1Ped “however, that students be placed.in the Teast:

_restrictive env:ronment If several placements emerge as Equ311y
cundueive to 1earn1ng, the least restr1ct1ve of these must be " -

,g’ .

~.lse19cted T e oo 1?[;. -

At th1s step. then, the gtudent s actua1 pragram p1acement

315 indicated. on. the, apprcpriate forms w1th1n whatever category -

?__-;lhe/shﬂe fits best. Lo S

ig v




‘ The eemm1ttee must eddress the problem ef ava11ab111ty of fac-
111t1e5, resources, ‘and personneT to carry out the-services ordered
by the I.E.P. The law does not allow for the ronimplementation of
éthe I.E.P. simply because of a shortage of resources. While_this
~is difficult to understand in areas with a perennial shortage of ‘re-
snufces,. eeppeia11y personnel, it is thow the Taw has been interpreted.
So the.question-is, "What fee111t1e5, equipment, personnel, etc.,
are needed?" without regard 'to whether or not such are available.
S~ "It would be cemp1ete1y unrealistic, however, to assume tnet this w111
, change the ex1st1ng eond1t1on5 which 11m1t the resources.

" For example, the quality of the service te be - de11vered may be
affected by the quality of the available personnel. However, the que]—
tiy of the spee1e‘ program-is not inferior to the program available
to students in the regular education pregrem of the schogl district,
it will probably be eeeepteb1e : 4

e o It is here, however, thet cone1derat1ens of nonbiased eppra1ea]
come into play. In no case should a student be assigned to a given
Fae111ty, a certain teacher, or a specific program simple because

~ * that is the only place, person, or program available. . Consider,
for exemp]e, a student whe is referred initially for a11 of the right
reasons, when it is known from the beginning that there is only-one |
p]acement ava11ab1e to al] special”education students--the "special
education class." stgﬁft that there has only been one placement
alternative in the pa hould never be used- -to bias either the assess- -
ment or p]ecement decision 1in the present or in the future o

wh11e 1t is roften supposed that biased pTeeement 15 not a factor
" in personnel assignment, such has not been the case in many instances.
To insure against biased personnel placement, data about which per--

w sonnel are ‘assigned to each student should be collected at this step.
This is a .difficult measuremént concept to account for, but it-can be
done by simply Tisting all of the asssigned personnel (ee they become
eee1gned for the first time), and then recording each case as a tally
mark in the appropriate column by 'racial group, cultural group, etc.,
in the ‘same way that tally marks are made fer the 1east restrictive

‘environment a1ternetTVes

EEY

The committee considers each student-in terms of the de11berat1ons
preceding this step and determines the most appropriate placement.
The decision is made to implement that placement, the personnel are -
assigned, and the resources are allocated to carry out the program as

specified by the I[.E.P.. These deliberations are all recorded in the
minutes of the I.E.P. committee meeting, with-the decisions reached.
Nhen this has been. done, Question 18 can be’ addressed .




